STRATEGI ES THAT MAKE
INCLUSION WORK

0 Consensus otstatf and admmfstratlon to 4mplement lnclus:on

¢ Cooperative teachmg between general education teachers and_' .
~Special educat:on teachers o R

- Curriculum .adaptetione-_' g

R E_nvi.renm_ehta‘l"'eéb'éiﬁﬁiedetims : R
4 Co.operative'leamtnga
& Peer'r_el_atie'nship eu'p"p'o;rt :

¢ Related service input in the classreem_
-4 Ongoeing staff development (techniques, colleborati‘ons)' |
- ¢ Proactive behavier-'s'u;;j'jport plans -

0 lntegratlon faoilltator -

¢ Acceptmg that students dont need te havethesamegoal.sto
~bein regular clasees together a

}'0 5?.:'":Collaberat|ve teamsng--z- X

Parent training-and.support




' COMPONENTS OF INCLUSION FOR STUDENTS WITH DISABI fiyse

Responsible inclusion

Irresponsible Tnclusion

Student First .

The first priority is the extent to which the student with
disabilities is making academic.and/or social progress in
the general education classroom. Ongoing assessment,
‘monitoring, and placement consideration is critical to
SuCCess. ‘ ' :

class:rooms . _ o SR
Teachers are provided opportunities to participate in
inclusive classrooms and self-select their environment.

| _ﬂdeq_u’atqfesbd_rces are considered and provided for
| inclusive classrooms :
Personne! understand that for inclusion to be successiul,

inclusive classrooms.

Models .are developed and implemented at the
" school-based level . . ' ‘
.School-site personnel develop inclusive models that are
implemented and evaluated to meetthe needs of students
and familiés in their community.

A continuum of services is maintained .
A range of education programs are available to rieet the
‘needs of students with disabiiities. - '

Service delivery modél is evaluated on an ongoing
basis '

The success of the service delivery model is considered

and fine-tuned in light of the nature of the students with
learning disabilities and with consideration for the extent
to which it meets their academic and social needs.

Ongoing professional development

Personnel realize that for teachers and others to be
effective at inclusion, ongoing profes_siona!"deyglopmeﬂt_ o

-atthe s,(_:hoolfsi__t'g!e\{el'_isfrequir_'ed.-}‘

‘Teachers and other key personnel discuss and

develop their own phitosophy on inclusion.

:This philesophy on inclusion guides practice at the school |
and sets a tone of acceptance for all Students. .|

Cureicula and Iﬁ:{truciior;;ﬂtét"éméét?;ﬁ_é"ii?é’g x
students are developed and refined. -, =+ -

Succasstul Inclusion ‘provides for curricula and.
instructional practices that meet the needs gt all students:: |

Teachers choose to participate in inclusive

. opportunity to provide feedback : -

considerable resources, related to both personnel and |

material, are required to-develop-and malntain effective |
. personnel and physical resources required.

“fult time, regardiess of their needs or their successes.

B problems occur, personnel are blamed rather than the-, :
‘modet being evaluated to determine its éffectiveness.

. ‘thelr knowledge about-effectively. meeting thenieeds of: | - -
| students with tearning disabilities. . .. - |

Several teachets in the school may participate and

phlosphy a5 a whole,

of itle interest as long as studen

b curricutaand instriiction for: Studénts: with tD¥are not | %

Place first :

Students’ academic and social progress is secong tothe .
location in which their education ocewrs. Ifthe Studentis.

in the.general education classroom, there Is little else to

consider because place is the foremost consideration.

Teachers are mandated
classrooms. S : o _
Teachers are ‘mandated. to participate and feel no -

participate in inclusive

Resources are. not considered. Rrior to the |. .
establishment of Inclusive' cldssrooms -
The Inclusion model does not Inttially conslder that |

additional resources are. needed, and inelusive
classrooms are established with fittle consideration ofthe |-

School district, state, and/or federal directives
provide the guidelines for inclusion - L
School-based models are mandated at the district and/
or state level, and key personnel in the school and.
community.arerarely éngagediin the development of the
model. - '

Full inclusion is the o;ﬂy service delivery model
All students are placed In general éducation classrooms |

Service delivery model is éstablished and
implemented

Professional developﬁlent not part of the model
Teachers and otherindividuals are notprovidedadequate |
time or opportunity to improve thele skills. andfor increase. | -

A ,3chdol' pﬁilo_sophy On‘inélusion is not deveiqb’éd e

understand-inclusion; but it s not-part-of the- school -

achleving ; udentsis
ts with disabllities -are
assrooms.”. Specialize

included in-general_education ci

considered.
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